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Abstract

 The aim of this research is to investigate the effectiveness of using digital storytelling and Weblogs instruction in enhancing EFL narrative writing and critical thinking skills among EFL majors at Faculty of Education. The design of the research is one group pre-posttest. The sample of the research consisted of forty third-year EFL majors, at Faculty of Education, Benha University, Egypt. The research sample was engaged in certain activities such as storytelling, journal writing, personal diaries and reflection Weblogs. The instruments of the research included an EFL narrative writing questionnaire; an EFL narrative writing test; an EFL critical thinking questionnaire; an EFL critical thinking scale and interview prepared by the researcher. The instruments were applied to the sample of the research before and after implementing the program. Results of the research revealed that there is a statistically significant difference between the mean scores of the study sample in the pre and post assessment of EFL narrative writing and critical thinking skills in favor of the post assessment. Therefore, the EFL narrative writing and critical thinking skills of the sample were developed as a result of teaching through integrating digital storytelling instruction and Weblogs. This confirmed that using digital storytelling and Weblogs instruction is effective in enhancing the EFL narrative writing and critical thinking skills among EFL majors at Faculty of Education. 
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INTRODUCTION 

Currently, attention in the EFL classrooms has shifted from teacher-centered to student- centered learning. Along with this shift; language instructors have employed various resources to equip their learners with the knowledge and skills that can make them more autonomous and independent in their learning.The current advancements in the information and communication technology (ICT) have provided the learners with various tools in the form of computer-based or Internet-based resources to help them take charge of their own learning. Thus, many social network services such as Facebook, MySpace and Twitter have become the craze among worldwide. With respect to the use of this social media in the teaching and learning environment, the weblog, podcasts and digital storytelling instruction have become progressively popular as authentic and constructive learning tools especially in the language classrooms (Pinkman, 2005,Seitzinger, 2006).

With the growing popularity of computers and the internet, communication is no longer limited to a traditional face-to-face communication mode. Computer-mediated communication (CMC) prompts mutual and multiple ways of communication that offer people opportunities to produce writing in real-life situated contexts. CMC has been widely received in language teaching and learning. It increases users' target language exposure and production, improves learning attitudes, and encourages learners to learn autonomously and cooperatively .Weblogs, podcasts and digital storytelling (DS) constitute a typical application of CMC. Blogs have the potential to be a transformational technology in that they provide learning opportunity for learners (Sun, 2010).

Writing requires thinking and cognitive processes to be produced. It is considered the most complex skill because it goes through different stages i.e., prewriting, writing and editing to reach its final product. It is an individual process which requires thinking strategies that allows individuals to express themselves competently in the other language .It is a complex activity that requires a certain level of linguistic knowledge, writing conventions, vocabulary and grammar .It  is a process and that heavily influenced by constraints of genres, then these elements have to be present in learning activities. It is a continuous process of thinking and organizing, rethinking, and reorganizing (Al-Hattab, 2006; Franco; 2008; Harmer ,2004Pope, 2002; Raimes, 2002).

Narrative writing serves as informing function, reporting events that happened or telling stories. Two skills involved in this kind of communication are the placement of events in appropriate sequence and the selection of details to include in the story. A narrative is a time-ordered text that is used to narrate events, create, entertain and emotionally move an audience. Other social purposes of narrative writing may be to inform, persuade and socialize. The main structural components of narrative writing are the orientation, the complication and the resolution (Boucher, 2011).

Teo (2006) indicated that during narrative writing, students face several problems, such as grammatical errors in their writing, and how to generate ideas for better content. Since writing is a complex problem-solving process, teachers are recommended to intervene at points in the writing process that can most benefit the writers. Therefore, in order to help EFL students understand the important components in narrative writing such as character, setting, problem, and solution, they are provided with complete questions that mostly begin with "wh" words to generate ideas such as ; Who did what?;  What happened?; Where did it happen?;When did it happen?;  Who are the main characters in the story?;  Why did he/she/they do that?;  What was the problem?;  How did he/she/they solve the problem? ;   What happened next?
Critical thinking has been recently introduced and gained a high position in foreign language teaching settings so that nowadays enhancing critical thinking in learners is considered one of the foreign language teachers’ tasks due to its high position in foreign language classrooms. It refers to the individuals' ability to think and make correct decisions independently. It refers to the ability of individuals to take charge of their own thinking and develop appropriate criteria and standards for analyzing their own thinking (Shirkhani and Fahim,2011).

Critical thinking is described as the capacity to work with complex ideas whereby a person can make effective provision of evidence to justify a reasonable judgment, as the shift of learners from absolute conceptions of knowledge towards contextual knowing and as an understanding of knowledge and related  to its context. It involves a set of strategies to help students develop reflective analysis and evaluation of interpretations or explanations, including one’s own, to decide what to believe or what to do. It involves understanding points of view, evaluating positions, and then establishing a critical position. Students need multiple opportunities to practice critical thinking skills and receive feedback to guide improvement (Çavdar and Doe,2012).

The promotion of critical thinking into the FLT classrooms is of high significance for several reasons. If language learners can take charge of their own thinking, they can monitor and evaluate their own ways of learning more successfully. It expands the learning experience of the learners and makes the language more meaningful for them. It has a high degree of correlation with the learners’ achievements .In addition, the relation between writing and thinking is bidirectional and makes writing a valuable part of any language course. One cannot write coherently about a topic without thinking coherently. However that act of writing also influences thinking. When students write, they have a chance to be adventurous with the language to go beyond what they have just learned to say and to take risks (Raimes, 1983Shirkhani and Fahim, 2011).

Eliciting and maintaining students' engagement in narrative writing involves not only what they write about but also how their writing is received and responded to. Teachers respond to students' writing as evaluators who care about form rather than the content. Most EFL students hate to write as they have no experience, no confidence, no ideas, a slender vocabulary, skewed grammar and vague notion of punctuation. So, they should practice, practice and still more practice to learn writing. They are always hesitant to write because they cannot generate ideas and they are afraid of making mistakes. Thus, students' writing might be improved if they understand the elements of critical thinking including: observations, facts, inferences, assumptions, opinions, arguments, and critical thinking (Abdel-Hack, 2009b, Gocsik, 1997).

Therefore, we need an approach for teaching narrative writing that make students write freely without any pressure or fear from correction. One way to help students to improve their narrative writing and critical thinking skills is to create writing assignments that require students to move back and forth between observation and inference, facts and assumptions. This can be done through integrating technology in the learning \ teaching process through using digital storytelling (DS) and weblogs instruction. Thus, when students use DS and weblogs, they cannot remain passive. They become able to make important critical choices while writing and ask themselves questions. This way would enable them to become better thinkers and better writers.     
Thus, with the technological communication explosion and globalization, there is an experienced shift in traditional understandings of literacies to exploring diverse modes of meaning-making. Currently, students encounter and interact with new digital literacies including Weblogs, wikis, digital texts and DS. In an effort to blend technology with education, DS and Weblogs are ways to generate interest, attention, and motivation for the digital generation in today's classroom (Signes, 2008, Yang,2009). 
Combine the old age tradition of storytelling with the latest technology and the result is a compelling tool that motivates students to read more and write better. The technique is called DS. It is a good way to engage students in both traditional and innovative way of telling a story. It is emerging as a way to shape narrative and facilitates efforts to capture classroom moments for preservice teachers to reflect upon and revise practice, as well as to develop a teaching consciousness. There are many different definitions of DS, but in general, they all revolve around the idea of combining the art of telling stories with a variety of digital multimedia, such as images, audio, and video. Digital stories revolve around a chosen theme and often contain a particular viewpoint. They are typically just a few minutes long and have a variety of uses, including the telling of personal tales, the recounting of historical events, or as a means to inform or instruct on a particular topic (Condy, et al,2012; Malita and Martin, 2010; Robin, 2006;Robin,2008:222;Tendero, 2006) .

Also, Robin (2011) defined DS simply as the practice of using computer- based tools to tell stories. It includes multiple forms of media: images and/or video, music, text and narration. Reinders (2011) defined it as simply the telling of stories in electronic form. Students  can  combine two  or  more  of  the  following,  either  produced  by themselves or by others: text ;audio ;music ;video; Photos. They can produce a video with voice-over, a website, an audio interview, or simply a written text . Hull & Nelson (2005) defined it as a form of multimedia consisting of images and segments of video with background music and a voice-over narrative. 

DS has emerged over the last few years as a powerful teaching and learning tool that engages both teachers and their students. It is the art of telling stories through the use of various multimedia such as text, images, audio and video. It combines the functions of visualizing and verbalizing, which are essential for language comprehension and thinking. The process of making DS required the students to apply their productive skills (writing and speaking). It is 
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